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THE ELEMENTS OF CAMPUS SUCCESS 



What is Assessment?  

Assessment is a … 
systematic process for collecting, reviewing, and 
using evidence/data for the purposes of overall 
improvement and enhancing student learning. 
Assessment is not static or “one time”.  

How do we know that we are doing what we say we 
are doing?  

How well are we doing what we say we are doing?  



Why do Assessment? 



Types 
•  Tracking/Usage: Who is using services? 
•  Needs: What do our constituents need? 
•  Satisfaction/Quality: How well are we doing? 

How satisfied are the constituents? 
•  Climate study: How would our constituents 

describe their environment? 
•  Learning outcomes: What are students 

learning? 
•  Benchmarking: How do we compare to others? 



Learning outcomes assessment 
Outcomes assessment is the most valid way of 
demonstrating the effectiveness of services, 
programs, and facilities, especially in defending and 
promoting higher education, and also in meeting 
accreditation standards. It is also the most difficult, 
complex and misunderstood of all the assessment 
methodologies.  

      (Upcraft & Schuh, 2001) 
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DEFINING LEARNING 



Learning outcomes 

Learning Outcomes examine cognitive skills that 
students (or other stakeholders) develop through 
department interactions; measurable, transferable 
skill development. 

Statements indicating what a participant (usually 
students) will know, think, or be able to do as a 

result of an event, activity, program, etc. 

Needs to be specific and measurable! 



ABCD Structure of a Learning Outcome  
(Heinich, et al, 1996) 

 
•  Who does the outcome pertain to? 

Audience/
Who 

•  What do you expect the audience to know/be able to 
do? 

Behavior/
What 

•  Under what conditions or circumstances will the 
learning occur? 

Condition/
How 

•  How much will be accomplished, how well will the 
behavior need to be performed, and to what level?  

Degree/How 
much 





Learning Outcome Statement: 

A - Students will … 
B - <learn what>   
C - <under these circumstances / conditions> 
D - <to this level of efficiency / effectiveness> 



Learning outcome examples 

1.  After attending a financial aid session, students will 
be able to accurately fill out the FAFSA form. 

2.  As a result of three meetings with an academic 
coach, students will be able to compare study 
strategies that is appropriate for their learning style. 

3.  After participating in a leadership retreat, organization 
presidents will be able to differentiate between tasks 
to complete themselves versus those to delegate to 
their executive board before their first spring semester 
planning meeting. 



The 3 M’s of learning outcomes 

Meaningful 

•  How does the outcome support the 
departmental mission or goal? 

Manageable 

•  What is needed to foster the achievement of 
the outcome? Is the outcome realistic? 

Measurable 

•  How will you know if the outcome is achieved? 
What will be the assessment method? 



Beware of these common 
challenges 
•  Too vast/complex, too 

wordy 
•  Multiple outcomes in one 

learning outcome 
statement (the word “and” 
is usually your first clue!) 

•  Not specific enough (e.g., 
effective communication 
skills) 

•  Not measurable 
•  Describe program 

outcomes, rather than 
learning outcomes 



Improve it!  

Students will improve their communication skills. 

Students will identify two strategies for 
facilitation in the classroom after attending the 
Communication Skills for Educators session. 

Audience, Behavior, Condition, Degree 



Improve it!  
Students and parents will know what kinds of career services 
exist on campus after orientation. 

Students and parents will be able to list three career 
exploration services available at the Career Center after 
participating in the Career Center session at Orientation. 

Audience, Behavior, Condition, Degree 



As a result of attending the leadership 101 workshop, 
students will be able to identify their leadership style. 

As a result of completing a group project in UNIV 101, students will 
be able to facilitate cohesion among group members.  

As a result of serving as a peer mentor, students will be 
able to recognize the ethical components of leadership. 

As a result of serving as an organization president, students will be 
able to evaluate their leadership strengths and weaknesses. 

As a result of participating in the Global Leaders retreat, students 
will be able to compose a personal leadership statement. 

As a result of living in the Leadership LLC, students will be able to  
recall opportunities to develop or practice leadership on campus.  



As a result of attending the leadership 101 workshop, 
students will be able to identify their leadership style. 

As a result of completing a group project in UNIV 101, students will 
be able to facilitate cohesion among group members.  

As a result of serving as a peer mentor, students will be able to 
recognize the ethical components of leadership. 

As a result of serving as an organization president, students will be 
able to evaluate their leadership strengths and weaknesses. 

As a result of participating in the Global Leaders retreat, students 
will be able to compose a personal leadership statement. 

As a result of living in the Leadership LLC, students will be able to  
recall opportunities to develop or practice leadership on campus.  



Activity # 2 

 
 



Assessing Learning 
Outcomes  



Learning outcomes assessment 
Outcomes assessment is the most valid way of 
demonstrating the effectiveness of services, 
programs, and facilities, especially in defending and 
promoting higher education, and also in meeting 
accreditation standards. It is also the most difficult, 
complex and misunderstood of all the assessment 
methodologies.  

      (Upcraft & Schuh, 2001) 



Outcomes assessment… 
•  Clarifies divisional and departmental “fit” with 

institutional vision, mission, goals and/or strategic 
plans 

•  Clarifies to students and other constituents what 
students can expect to gain and what the program will 
accomplish 

•  Provides different kinds of data and evidence about 
services - moves beyond satisfaction and tracking use 
to describing effectiveness 

•  Links Student Affairs and Academic Affairs; links 
curricular and co-curricular 

 



Challenges to assessing learning 
•  Students do not experience college in a way that 

makes outcomes assessment simple. 
•  Some learning outcomes may take months, years, 

or a lifetime to manifest. 
•  A survey may not cut it.  
•  Assessing learning is more time consuming and 

more difficult, compared to other assessments.  
•  Can be difficult to specifically identify what you 

want students to learn 



CRITERIA FOR 
METHOD SELECTION 



Any process employed to 
gather data which 

requires subjects to 
display their knowledge, 

behavior, or thought 
processes. 

Direct Methods Indirect Methods 
Any process employed to 
gather data which asks 
subjects to reflect upon 

their knowledge, 
behaviors, or thought 

processes. 

List three sections that should be listed on your  
resume: 

 
 
 
 

I can name all of the sections that should be  
included when I create my resume. 

Strongly agree 
Moderately agree 
Neither agree nor disagree 
Moderately disagree 
Strongly disagree 

 
 
 
 



Indirect measures 

ü  Evidence of 
students’ 
attitudes, 
perceptions, and 
experiences 

ü  Evidence that 
may help to 
explain student 
performance 
levels 

ü  Work that represents 
evidence of student 
learning 

Do provide: Do not provide: 

Assessing for Learning, Maki (2004) 



Direct or indirect? 

After attending a financial aid session, students 
will be able to accurately fill out the FAFSA form. 
 
Evaluating FAFSA forms to see how many fields 
are filled out correctly/incorrectly 

Direct! 



Direct or indirect? 

As a result of three meetings with an academic 
coach, students will be able to compare study 
strategies that are appropriate for their learning 
style. 
 
Asking students to tell you how they are studying 
and comparing that to the study strategies guide 

Direct! 



Direct or indirect? 

As a result of three meetings with an academic 
coach, students will be able to compare study 
strategies that are appropriate for their learning 
style. 
 
At the conclusion of the meeting, asking students 
to raise their hand if they know what study 
strategy they will use (and tracking that) 

Indirect! 





Using Bloom’s as a guide 

If you are trying to assess learning: 
•  Overall, your assessment method should be a 

reflection of the learning that you are seeking to 
assess 

•  Is what you are asking students to do going to 
provide you with the evidence you need to make 
a statement about the learning that occurred? 

•  Thinking about Bloom’s taxonomy, the different 
levels of thinking would require different 
assessment methods. (More in-depth thinking 
level = more in-depth assessment) 



Bloom’s as a Guide: 

ü Knowledge: Quizzes 
ü Comprehension: Interviews/Focus Groups or 

open-ended questions 
ü Application: Rubrics for observation or artifact 

analysis 
ü Analysis, Synthesis, Evaluation: Rubric to 

assess reflection paper, portfolio, discussion 
group (e.g., Resident Assistants evaluating a 
change in the programming model) 



ASSESSMENT 
EXAMPLES 



Direct: Quiz 
•  Fill-in the blank on surveys 
•  Multiple choice question 
•  On-the-spot questions/ pop-quiz 
 
ü Cost-effective – can be done in Baseline! 
ü Require grading/tallying 
ü Fill-in the blank questions provide best evidence of 

learning 
ü Careful with true/false and multiple choice – otherwise 

you risk assessing test taking skills instead of learning! 
ü Can be used in pre/post setting (taking focus off of 

perception) 





•  NEU Code of conduct 



Is a quiz right for you? 

Pros: 
•  Cost-effective – 

can be done in 
Baseline! 

•  Provide direct 
evidence of 
learning 

•  Clear right/wrong 
answers 

Cons: 
•  Require grading/

tallying 
•  May measure test 

taking skills instead of 
learning 

•  Only appropriate for 
lower levels of 
Bloom’s 

 



Next steps for quizzes 

1.  Develop your instrument 
2.  Submit a project request in Baseline so we 

can give you feedback; note correct answers 
if multiple choice 

3.  Select an administration method (online, 
mobile, paper) 

4.  Collect data 
5.  Grade/score 
6.  Report! 



Direct: Rubric 

Artifacts 
•  Essays or reflections 
•  Portfolios 
•  Short responses 
•  Blogs 
•  Resumes 
•  Posters 
•  Photos 
•  Videos 
•  Applications 
 

Observation 
•  Interviews  
•  Presentations 
•  Mock scenarios / role 

plays 
•  Training 
•  Group work 



•  LSU open ended 



	  

  
 	  

Beginning 
1	  

Developing 
2	  

Accomplished 
3	  

Exemplary 
4	  

Score	  

Assessment of the 
Situation	  

Staff did not identify the 
key areas of concern in the 
case study	  

Staff identified some of the 
key areas of concern in the 
case study	  

Staff identified the most 
significant areas of 
concern in the case study 	  

Staff identified all areas of 
concern in the case study	    	  

Approach with 
Student(s)	  

Staff recommended an 
approach with the student
(s) that is inappropriate 
and/or unprofessional	  

Staff recommended an 
approach that was 
acceptable, but could be 
improved	  

Staff recommended an 
approach that was 
professional and suitable 
for the situation	  

Staff recommended an 
approach that was exactly 
what is expected	  

 	  

Referrals to Campus 
Resources	  

Staff did not make any 
referrals to campus 
resources	  

Staff acknowledged the 
resident’s need for a 
referral, but didn’t provide 
any specific examples	  

Staff acknowledged 
resident need for referral 
and gave appropriate 
examples	  

Staff acknowledged 
resident need for referral, 
provided appropriate ones, 
and offered to personally 
assist resident to obtain 
services	  

 	  

Reporting	  

Staff did not recommend 
reporting the situation to 
the appropriate person and 
did not write an incident 
report	  

Staff only reported the 
situation to the RD or 
wrote an incident report – 
not both.	  

Staff reported the situation 
to the supervisor and 
wrote an incident report	  

Staff informed the RD, 
wrote an incident report, 
and mentioned keeping 
the RD continuously 
informed of any follow up	  

 	  

Community 
Education	  

Staff did not recommend 
any community education 
as a result of the scenario	  

Staff mentioned 
community education but 
did not provide examples.	  

Staff recommended 
specific community 
education components	  

Staff recommended a 
variety of community 
education components	  

 	  

Follow Up	  
Staff did not follow up with 
the student(s) involved 
after the initial contact	  

Follow up was done, but 
not appropriately	  

Staff followed up with the 
student(s) regarding the 
initial concern.	  

Staff followed up with the 
student regarding the initial 
and also maintained a 
positive relationship with 
the student over time.	  

 	  

Comments:	   Overall 
Average:	  



Example 



Some more ideas…. 

•  Student Government President leads weekly 
Senate meetings. 

•  Students on an Alternative Spring Break blog 
or journal each day about their experiences. 

•  Outdoor adventure club members take photos 
and video of their experience. 

•  Diversity workshop participants participate in a 
round table describing privilege, their identity 
development, etc. 



Is a rubric right for you? 
Pros: 
•  Clearly states standards 

and expectations 
•  Can be used for a learning 

and assessment tool 
•  Provides for consistency in 

rating/grading 
•  Participant can use rubric to 

gauge his/her own 
performance 

•  Provides both individual and 
program-level feedback 

•  Provides both numbers and 
descriptive information  

Cons: 
•  Developing a rubric takes 

time 
•  Training of raters is needed 
•  Limited in use for just 

student learning outcomes 
•  Beware of inter-rater and 

intra-rater reliability 
•  Depending on technology 

resources, combining 
aggregate data can take 
time 



Next steps for rubrics 

1.  View Campus Labs templates (click on 
Rubrics tab) 

2.  Search for examples in Community tab 
3.  Attend Rubrics webinar 
4.  Select a template or create a draft 
5.  Send to Campus Labs for review 
6.  Collect data in Baseline 
7.  Report! 



Surveys 

•  Used when you want quantitative data (with 
some opportunity for qualitative from open-
ended) 

•  What you can gather: 
•  Self-report of learning  
•  Self-report of behavior 

•  Opportunity to combine with other assessment 
types (needs, satisfaction) 

Indirect! 



Ways to gather survey self report 
As a result of ____, I can _____: 
Agreement: Strongly agree, Moderately agree, Neither agree nor disagree, 
Moderately disagree, Strongly disagree (another version removes the 
“moderately” qualifier and/or uses “neutral”) 

To what extent did ____ help you_____:  
Extent (5 pt): A great deal, Considerably, Moderately, Slightly, Not at all 
  
How would you rate your ability to _______: 
Proficiency: Beginner, Developing, Proficient, Advanced, Expert 
 
What did you learn about _____? 
 
Can you ____? 
Yes, No  
  



•  Examples from Delaware 





Is a survey right for you? 

Pros: 
•  Include large numbers 
•  Relatively fast and 

easy to collect data 
•  Lots of resources 

available 
•  Requires minimal 

resources 
•  Fast to analyze 
•  Good for surface level 

or basic data 

Cons: 
•  Survey fatigue and 

response rates 
•  Non-responsive  
•  Limited in type of 

questions asked 
•  Lacks depth in data 
•  Skills set in both 

designing questions 
and analyzing data 
properly 



Next steps for surveys 

1.  Search the Community tab for examples 
2.  Attend the Survey Design webinar 
3.  Submit a project request in Baseline so we 

can give you feedback 
4.  Attend the Survey Administration webinar 
5.  Collect data 
6.  Report! 



Focus Groups 

•  Group discussions where the facilitator supplies 
the topics and monitors the discussion. 

 
•  The purpose is to gather information about a 

specific (or focused) topic in a group 
environment, allowing for discussion and 
interaction by participants. 

 
•  Similar to interviews, but use when the group 

interaction will give contribute to a richer 
conversation 

Both! 



Focus Groups 

•  Used when you want qualitative data and a 
better understanding of the learning occurring 
– can help with writing better statements 

•  Self report of learning: 
–  What did you learn at Orientation? 

•  Self report of behavior: 
–  How did you prepare for the Career Fair?  

•  Can also be combined with other assessment 
needs 



Examples 

Dialogues on Diversity participants: 
•  How would you describe your identity to 

another student? 

First year students: 
•  What did you learn at Orientation? 

Career Fair participants: 
•  How did you prepare for the Career Fair?   
 
 



Next steps for focus groups: 

1.  Attend Focus Groups webinar 
2.  Draft Questions and send to Campus Labs for 

feedback 
3.  Recruit participants 
4.  Train facilitator (if needed) 
5.  Facilitate the focus group & take notes 
6.  Attend Qualitative Analysis webinar 
7.  Analyze and report on data 



Is a focus group right for you? 
Pros: 
•  Helps to understand 

perceptions, beliefs, 
thought processes 

•  Small number of 
participants  

•  Focus groups encourage 
group interaction and 
building upon ideas 

•  Responsive in nature 
•  Relatively low costs 

involved 

Cons: 
•  Getting participants (think of 

time/places) 
•  Data collection and analysis 

takes time 
•  Data is as good as the 

facilitator 
•  Beware of bias in analysis 

reporting 
•  Meant to tell story, may not 

help if numbers are needed                                                 
•  Data is not meant to be 

generalizable 



Indirect: Tracking 
•  Student attendance  
•  Number of programs 
•  Student organization 

involvement 
•  Student use of 

departmental services 
•  Community service 

hours 



Final considerations 

•  Mixed-methods 
§ Survey & rubric to measure both direct 

and indirect 
§ On the spot quiz combined with focus 

group to capture both the immediate and 
the complex & ongoing 

•  Starting small 
§ Pick one area of learning to focus on 

(e.g., interpersonal development) 



Activity # 1 



QUESTIONS? 


